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Whole-School Evaluation 

Management, Leadership and Learning 
 
A whole-school evaluation of management, leadership and learning (WSE-MLL) was 
undertaken in September 2011 in Moville Community College. This report presents the 
findings of the evaluation and makes recommendations for improvement. During the 
evaluation, the inspection team met with the school’s board of management, in-school 
management, and groups of teachers, parents and students. Inspectors also reviewed a range 
of school documentation and responses to questionnaires and examined other data in 
relation to the operation of the school. As part of the evaluation, a range of lessons across a 
number of subject areas was inspected. 
The board of management was given an opportunity to comment in writing on the findings 
and recommendations of the report; a response was not received from the board.  
 
Introduction 
Moville Community College is a co-educational school under the patronage of County 
Donegal Vocational Education Committee (VEC). The current school building was 
completed in two phases between 2001 and 2005. The school draws its students from ten 
main feeder primary schools in both the town of Moville and the surrounding area of North 
East Inishowen.  
  
The current enrolment is 511 with 251 male and 260 female students. Moville Community 
College is included in the Department of Education and Skills action plan for educational 
inclusion known as DEIS (Delivering Equality of Opportunity in Schools). 
 
 
1. SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR 

FURTHER DEVELOPMENT 
 
1.1 Key Findings 
 
• The principal leads the school effectively, has made considerable progress in improving 

the school’s infrastructure, has extended the school’s curriculum and has led policy 
development.  

• The senior management team displays a collegial approach to the management of the 
school and maintains good communications with the school community. 

• In all of the lessons inspected, the quality of teaching ranged from very good to good.   
• Positive and affirming relationships were evident in the classrooms visited and students 

willingly participated in and contributed to the planned learning activities. 
• Very good progress has been made in upgrading and extending the ICT facilities.  
• Appropriate guidance regarding subject choice is provided for students at times of 

transition and one Assistant Principal has responsibility for managing the transition 
between sixth class primary and first year post-primary. 

• The care of students is a major strength of the school. 
• The parents’ representatives who met with the evaluation team displayed great loyalty 

to the school, an appreciation of the commitment of staff and the contribution of the 
principal and deputy principal to the management of the school. 
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1.2 Recommendations for Further Development 
 

• The Board of Management should be provided with training and should, in 
collaboration with the whole school community, devise a medium-term strategic 
development plan for the school. 

• Timetable issues raised in a previous subject inspection of Mathematics should be 
addressed. 

• The VEC should appoint a Chaplain as per guidelines in the Deed of Trust for 
Community schools and circular 57/2008. 

• The whole school guidance plan should be progressed following broad consultation 
within the school community. 

 
2. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP 
 
School ownership and management – the Board of Management 
 
Composition, functioning and fulfilment of statutory obligations  
 
The current Board of Management was appointed in 2010 and is appropriately constituted. 
They display great pride in the school and are committed to the welfare of the students in 
Moville Community College. The Board is very supportive of the Principal and Deputy 
Principal. As the current Board is relatively new, they should avail of training provided by 
the VEC. Three meetings of the Board of Management took place in 2010 and two, to date, 
in 2011.  Minutes of these meetings have been recorded. There is, however, scope for the 
Board to meet more regularly. The Board has been very involved in the development of 
school policies. Analysis of the parent questionnaire responses indicated that fewer than 
half know about the work of the Board. In order to correct this information deficit, the 
Board should issue an agreed report after meetings.  
 
The board has supported infrastructural developments and advocates the further 
development of school facilities. Their main priorities include the provision of a canteen 
and better changing facilities for students. The Board should become more engaged in 
strategic planning which focuses on a wider educational agenda. This should be done in the 
context of the school’s DEIS status and include target setting, monitoring and review.  
 
Moville Community College is situated on a split site with a series of steps linking the two 
areas. The school community has raised concerns over the Health and Safety issues this 
poses. During the evaluation, it was evident that a considerable amount of tuition time is 
lost as students travel between the two distinct areas of the campus.  
 
The parents’ representatives who met with the evaluation team displayed great loyalty to 
the school, an appreciation of the commitment of staff, and the contribution of the principal 
and deputy principal to the management of the school. Parents who attended the meeting 
expressed concern over the lack of changing facilities, the need for a canteen and the health 
and safety issues presented by the steps between the two school buildings.  
 
Confirmation was provided that, in compliance with Post-primary Circulars M44/05 and 
0062/2006, the board of management has formally adopted the Department’s Child 
Protection Guidelines for Post-primary Schools (Published September 2004). Confirmation 
was also provided that these child protection procedures have been brought to the attention 
of management, school staff and parents; that a copy of the procedures has been provided to 
all staff (including all new staff); and that management has ensured that all staff are 
familiar with the procedures to be followed. A designated liaison person (DLP) and a 
deputy DLP have been appointed in line with the requirements of the guidelines. 
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The school’s priorities for development 
 
The board in its presentation outlined plans for the future development of the school. The 
main priority for development identified by the board has been the improvement of the 
school’s infrastructure. The board has also been involved in ratifying a number of whole-
school policies, notably the code of behaviour. 
 
2.2 Effectiveness of leadership for learning 
 
Leadership of staff  
 
The principal was appointed to the school at its inception. He leads the school effectively 
and has been very involved in curriculum development, infrastructural improvement, as 
well as policy development and review. The senior management team works well together 
and maintains a prominent presence in the school. They display a collegial approach to the 
management of the school and maintain good communications with the school community. 
 
There is evidence of effective distributed leadership in the year co-ordinator and class tutor 
systems all of which are undertaken in a voluntary capacity. The post of responsibility 
structure is currently under review as a result of the changing needs of the school. The 
principal provides instructional leadership by encouraging and facilitating continuing 
professional development (CPD) for teachers and in providing for and encouraging subject 
and programme planning. The principal and three teachers have attended CPD in the area 
of instructional leadership. There is scope for the principal to add items to the agenda for 
subject department meetings which would focus on areas for development.  
Subject department plans are in place as are plans for curricular programmes. Many were 
comprehensive and reflect the commitment of teachers and subject co-ordinators. The 
planning documents should be used as working documents that inform teaching and 
learning. As a result, there is scope to add learning outcomes to some of these plans as well 
as analysis of achievement in the State Examination Commission (SEC) results. Most 
teachers have well-developed planning folders for their classes which derive from the 
subject department plans. The school plan is currently a work in progress and it would 
benefit from some re-organisation into permanent and developmental sections. 
 
Leadership of students  
 
The care of students is a significant strength of this school. The majority of students 
surveyed agreed that they feel safe and cared for in the school.  
 
The school offers its students a very broad range of subjects. Curricular programmes 
include the Junior Certificate, Junior Certificate School Programme (JCSP), Transition 
Year (TY), Leaving Certificate, Leaving Certificate Applied (LCA) and Leaving Certificate 
Vocational Programme (LCVP). At the beginning of the senior cycle, students have the 
option of choosing LCA, TY or LCVP. At the end of Year One of the LCVP, some students 
drop this option to follow the established LC programme. Timetable provision is in line 
with the Circular Letter M29/95 Time in School. Students throughout first year sample five 
out of nine optional subjects. They then choose three subjects to continue into second and 
third year. This arrangement is in place since 2008. It is now an appropriate time to review 
the system with input from all parties involved. 
 
An inclusive admissions policy is in place which is in keeping with the ethos of the school. 
It is notable that the school’s mission statement is found in policy documents and subject 
department plans and is evident in the daily routines in the school. Students presented 
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themselves well and moved around in an orderly manner and a warm, open and welcoming 
atmosphere prevailed. In responses to the parents’ questionnaire almost all agreed that the 
school is well run. 
 
The code of behaviour is very positive in its approach and encourages students to take 
responsibility for their actions. In feedback from parent and student questionnaires, most 
agreed that discipline in the school is good. The roles of year co-ordinator and class tutors 
support the caring approach to the implementation of the code. There is a clear ladder of 
referral. Student retention is very good and many students progress to further and higher 
education. The school is pro-active in promoting good attendance and benefits from the 
services of an attendance secretary. 
 
First year students are mentored by senior students and this is good practice. The school 
also has a student council co-ordinated by a liaison teacher. However, the role of the 
council could be further developed within the school. In responses to a questionnaire given 
to students, fewer than half agreed they had a say in how to make the school a better place. 
Management and the student council should explore how the opinions of students can be 
better represented.  
 
Very good arrangements are in place to support parents and students at the point of transfer 
from primary school. Almost all respondents to the parents questionnaires agreed that the 
school makes their children welcome. Appropriate links are made with feeder primary 
schools before students enter Moville Community College. An effective transfer 
programme is in place which is co-ordinated by a post holder.  The principal and the special 
educational needs (SEN) co-ordinator visit feeder schools early in the preceding year and 
these visits are followed up by the Home School Community Liaison (HSCL) co-ordinator 
and the post-holder for transitions. This helps build up a good relationship between the 
school and the home and facilitates the students’ transition from primary to post-primary 
school.Appropriate supports are provided when students are making subject choices prior to 
entry to the school, at the end of first year and again as they transfer to the senior cycle. 
Most students surveyed said that they had received good advice from teachers about subject 
choices. This response was not echoed in the parents’ questionnaires, thereby identifying a 
potential area for review.  
 
The whole-school guidance plan presented at the time of the evaluation was in draft form 
and a working group has been set up to progress the plan. The guidance planning template 
which is available on the website (www.education.ie) sets out the steps which the team 
should follow in the planning process. It is recommended that representatives of students, 
parents and the local community be co-opted onto the planning team. This document should 
also include the critical incident response plan. Social, Personal and Health Education 
(SPHE) is appropriately timetabled and the school has developed a policy for Relationship 
and Sexuality Education (RSE). 
 
The school care team co-ordinates the very good support structures in place for students. 
Meetings of this team take place each month and these are attended by senior management, 
the guidance counsellor, the school counsellor, the SEN co-ordinator and home-school-
community liaison (HSCL) coordinator.  Tutors, Year co-ordinators and programme co-
ordinators also attend these meetings when they concern a student in these groups. They 
also monitor student progress and provide targeted interventions when necessary.  
 
The school has an allocation of 1 whole time equivalent (wte) for a school chaplain. The 
VEC should fill this post as per guidelines in the Deed of Trust for Community Schools and 
Circular 57/2008. 
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The SEN department is effectively co-ordinated by an appropriately qualified post-holder 
and is supported by a core team of teachers. SEN students are assessed prior to entry to the 
school and receive appropriate support to enable them to access the school’s curriculum. 
Students’ learning is supported by the provision of learning support and resource teaching. 
This is provided by withdrawal in small groups and by team teaching. There is a good level 
of communication between the mainstream teacher and the learning support department. 
The school has a special unit for students with mild general learning difficulties. It is 
commendable that students are integrated into mainstream classes whenever feasible. 
 
The school has established selection criteria in order to select students for entry to the 
JCSP. They are based on results in assessment tests, teacher knowledge of students, as well 
as parent and student input.  The school’s HSCL coordinator develops and maintains links 
between students’ homes and the school through regular contact with parents. Parents 
attend open evenings, parent-teacher meetings and meetings of the parents’ association. 
There is also contact through telephone and text messaging. The use of the student diary 
and the JCSP postcards also enhance the links between home and school. 
 
The students have access to a homework club three evenings per week and a good number 
of students avail of this resource.  The generosity of teachers in providing co-curricular and 
extracurricular activities is acknowledged. The school has had many successes at both local 
and national level. 
 
 
2.3 Management of facilities  
 
Facilities in the school are good and specialist rooms are well resourced. Considerable 
progress has also been made in extending ICT facilities and this was ongoing at the time of 
the evaluation. Fire drills are held regularly and fire evacuation notices are prominently 
displayed throughout the school. Safety notices are in place in the specialist rooms.  
 
The school does not have a canteen and there are limited changing facilities for students 
before and after PE classes. At the change of classes the steps between the two school 
buildings can get very crowded. All members of the school community who met with the 
evaluation team cited these areas as being of particular concern. Student representatives 
who met with the inspectors at the time of the evaluation suggested some innovative and 
progressive potential remedies.  
 
An active Green School committee is in place and the school demonstrates an awareness of 
its environmental responsibility. The contribution of students, teachers and caretaking staff 
is acknowledged in this regard. This was also evidenced in a Civic Social Political 
Education class visited.  
 
 
3. QUALITY OF LEARNING AND TEACHING 
 
3.1 The quality of learning and teaching 
 
Twenty-four lessons across a range of seventeen subject areas were observed. All lessons 
were well planned and teachers had prepared a range of resources which were used 
effectively to support teaching and learning. In all lessons visited, the quality of teaching 
and learning was good and in the majority of lessons was very good.  
 
Best practice was observed where specific learning outcomes were shared with students at 
the start of lessons and were then revisited at the conclusion to reinforce learning. The use 
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of this strategy in all lessons is encouraged. Teachers used a good variety of teaching 
strategies that actively engaged students. Where group work was used clear tasks were set 
and support materials were provided. Peer tutoring and peer learning were evident in some 
lessons.  
 
A notable feature was the use of Information and Communication Technology (ICT) by 
teachers to enrich the learning experiences of students. In order to extend this good 
practice, discussion of methodologies in the use of ICT to augment teaching and learning 
should be added to the agendas for subject department planning meetings. Good practices 
in relation to health and safety were noted in practical lessons. Well established routines 
contributed to the smooth running of the lessons.  
 
During the completion of assigned tasks, teachers moved around classrooms providing 
encouragement and in some cases, one-to-one support for students. There is scope to 
further develop differentiation strategies and discussion of these at subject department 
meetings is encouraged. Team teaching was observed in one lesson observed and this is a 
good means of providing extra support to students where appropriate. Where special needs 
assistants (SNAs) were present in the lesson, they worked unobtrusively with the students 
in their care.  
 
Questioning techniques encouraged students to develop higher-order thinking skills and to 
contribute to class discussions. Lessons were appropriately paced and teacher exposition 
was very clear. Almost all students surveyed agreed that they are assigned homework and 
that it is corrected regularly in school. Samples of students’ written work were reviewed 
and it was noted that the quality of monitoring by teachers ranged from ‘tick marking’ to 
more detailed and constructive feedback. While the level of formative feedback to students 
was generally high there is scope for more specific and detailed comment to students as a 
means of improving the quality of their written work in a minority of lessons. It was noted 
in students’ responses to a questionnaire that almost all agree that teachers encouraged 
students to work to the best of their ability.  
 
It was noted that many subject departments are maintaining records of students’ grades in 
certificate examinations and comparing these with national norms. This is good practice.  
 
 
4. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS 

EVALUATIONS 
 
4.1 Management 
Good progress has been made in implementing many of the recommendations from 
previous inspection reports. At the time of the evaluation, timetabling recommendations 
from a recent inspection in Mathematics had not yet been fully addressed. Management, 
however, has been discussing potential solutions to the issue. As mentioned in the 
Inspection report in Mathematics, concurrent timetabling of Mathematics in second and 
third year is considered best practice.  
 
 
4.2 Learning and Teaching 
Subject departments had implemented the recommendations made in previous inspection 
reports. These recommendations included the increased use of ICT in lessons including a 
digital camera in Art. The recommended amendments had been made to subject department 
plans. Assessment to increase student profiling is now more regularly used.  
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5. THE SCHOOL’S SELF-EVALUATION PROCESS AND CAPACITY 
FOR SCHOOL IMPROVEMENT 

 
The school is capable of self-evaluation and has the capacity for school improvement.  The 
senior management team is committed to school improvement and has identified key 
developmental priorities. It is clear from documentation provided to the inspectors that 
there is close monitoring and self-evaluation taking place in the areas of attendance, 
retention, examination results and teaching and learning. The principal shows a high level 
of commitment to improving the quality of teaching and learning in the school. It is evident 
from the minutes of Assistant Principal meetings and staff meetings that there is a tradition 
of self-review in the school. Some very good self-evaluation processes were evident in 
subject department planning where teachers evaluate their progress each year and identify 
areas for improvement. The school has the capacity to implement the recommendations 
arising from this WSE-MLL report as the school’s personnel are committed to 
improvement. 
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